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Abstract 

In contemporary western societies making the first career choice after lower secondary education is not always easy and 
the number of undecided teenage students is increasing. Career indecision can push students to avoid decisions or to make 
“wrong” decisions which can affect their professional life, both in the short and long term. The purpose of the study presented 
here is to detect and describe relations between some personal characteristics, personality, self-esteem, perceived social 
support and career indecision, in order to highlight and understand which elements have greater influence on teenagers’ career 
indecision in southern Switzerland. A longitudinal study has been designed: specific questionnaires were administered to 8th 
grade students, and will be repeated to the same students at the beginning and at the end of their 9th grade. Preliminary results 
indicate that some personality traits and self-esteem are significant predictors of career indecision. Moreover, self-esteem 
partially moderate the relationship between personality and career indecision. 
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1. Introduction 

Career indecision, typically defined as the difficulties encountered by individuals while making career-related 
decisions (Gati, Krausz, & Osipow, 1996), can be a big problem for individuals who live moments of career 
transition, when important choices must be made. As a matter of fact indecision can push individuals into 
avoiding vocational choices or making wrong vocational choices (Gianakos, 1999). This is why indecision has 
been of large interest in the field of counselling psychology (for a review, see Forner, 2001). When experienced 
for a brief and limited moment, career indecision can be seen as an appropriate developmental experience. It can 
however become a strong personality trait –indecisiveness– which can limit the decision-making process in 
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relation to career choices, and general choices too (Crites, 1969 ; Holland & Holland, 1977 ; Gati, Krausz, & 
Osipow, 1996 ; Santos, 2001; Guay, Ratelle, Senécal, Larose, & Deschênes, 2006). However, if we consider 
situational indecision, this should decrease or disappear with adapted intervention including for example the 
access to appropriate information and the exploration of the youths’ values and objectives (Gordon, 1981 ; 
Ferrari, Nota, & Soresi, 2012).  

Indecision –for different ages and in different career transitions– has been examined in depth and related to 
different psychological factors: it has been for example associated to career maturity (Rojewski, 1994), to 
decision-making style (Mau, 1995), to vocational barriers (Patton, Creed, & Watson, 2003), to the identity status 
(Vondracek, Schulenberg, Skorikov, Gillespie, & Wahlheim, 1995), to the affective dispositions toward the 
world (Larson et al., 1988 ; Saunders et al., 2000) and to locus of control (Kishor, 1981 ; Taylor, 1982 ; Santos, 
2001). If we consider studies carried out in southern Switzerland (Donati, 1999; Donati & Lafranchi, 2007; 
Marcionetti, Donati, & Casabianca, 2010), two main difficulties have been detected. The first is the difficulty in 
complying with the compromise process through which individuals give up their favorite aspirations to choose 
others that seem “less compatible with itself” but more accessible (Gottfredson’s minor compromise, 1981). 
Indeed, this process becomes more difficult and less voluntary when the individual must put aside acceptable 
alternatives and can even be very painful when the choice is limited to alternatives that the individual perceives 
as unacceptable (major compromise). The second difficulty detected was, for some young people and for 
different reasons, the almost complete absence of a reflection on the future and therefore on career. Both 
situations enter among those proposed by Gati, Krausz, and Osipow (1996). The difficulties highlighted by these 
authors are based on a model of the “ideal career decision-maker”. This one has to be conscious of the need to 
make a career decision, wants to take a decision and is able to make an appropriate and adequate decision (which 
is based on a suitable decision-making process, and compatible with the person’s objectives and resources) (Gati, 
Osipow, Krausz, & Saka, 2000). Any deviation from this ideal model is seen as a possible problem that can affect 
the individual’s decision-making process in two possible ways: by preventing the person from making a decision 
or by pushing him or her to a less than optimal decision, as in the situations described above. 

The main contexts in which adolescents grow and make career choices are family and school (Guichard, 
1993): factors affecting career choices indissolubly relate the individual to these contexts. Considering family-
related characteristics such as socio-economic status and foreign nationality, studies conducted in Switzerland 
attest that these are risk factors which predispose the individual to career decision procrastination (Perriard, 2005; 
Cattaneo et al., 2010). The family’s socio-economic status and foreign nationality can in fact influence the 
youngster indirectly: for example foreign families recently arrived in Switzerland could have more difficulty 
understanding how the educational, training and work systems are organized. That can prevent the family from 
adequately supporting the youngster, for example when searching for information that would be useful to him or 
her. In this case, the family does not play an active negative role, as a creator of indecision, but rather, it refrains 
from playing a positive role in the construction of the professional identity of the youth (Lopez, 1989) 
unintentionally denying important support. The issue here is indeed related to family support (one of the 
dimensions of social support, Zimet, Dahlem, Zimet, & Farley, 1988) that parents can provide the teenager and at 
the same time to the perception that the youngster has of this support. Several studies have indeed highlighted the 
importance of direct or indirect family and social support for psychological and physical well-being of 
individuals and demonstrated that social support acts as a buffer between stressful life events and symptoms 
(Cassel, 1976; Cobb, 1976; Levitt et al, 1985).  

Moving our focus to school-related factors, different authors argue that the school provides a specific context 
and identity possibilities in which the teenager creates his or her identity, including professional identity 
(Guichard, 2009). Implicit or explicit school rules, the content of school education, the recovery and the 
assessment which is made on it and the curriculum in which the youth falls, can categorize them in various ways: 
the attentive student or the agitated one, the gifted student or the ungifted one, the good or the bad student 
(Parsons, 1959; Lahire 1995; Ravaioli, 2008). These categories can be internalized by the student and become 
part of the way he/she perceives and thinks him/herself as a future worker (Kardiner 1939; Deschamps & 
Moliner, 2011). Academic performance also directly influences the professional future of students by opening or 
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closing access to schools and training opportunities. The school may also provide support to teenagers by 
offering the possibility of meeting a career adviser, or through the social support we have already mentioned 
before, which peers (friends in particular), teachers and other actors in the school can provide.  

Other specific characteristics of the individual –such as gender and personality– were related to career 
indecision. Females are more likely to privilege services and social vocations while male students tend to prefer 
production and technologic vocations (Vouillot, 2011). This horizontal discrimination can impact on choices and 
career indecision, above all for female students who already have limited vocational options because of poor 
results.  

Personality traits have also been related to career indecision: in particular neuroticism (Wanberg & 
Muchinsky, 1992; Santos, 2001), consciousness and extroversion (Beswick & Mann, 1994; Milgram & Tenne, 
2000; Paunonen & Ashton, 2001) that can be related to different approaches to study and to school obligations. 
Finally, global self-esteem is another personal characteristic which has been negatively correlated to career 
indecision (Resnik, Fauble, & Osipow, 1970 ; Ferrari, 2000 ; Germeijs & De Boeck, 2002). Self-esteem is in fact 
an “overall estimate of general self-worth, a level of self-acceptance or respect for one-self (…)” (Guindon, 2002, 
p. 207). So low self-esteem could actually push people into avoiding situations in which their skills could be put 
to test, causing them, also, to avoid career choices. Coopersmith (1967) moreover showed that children and 
adolescents with high levels of academic self-esteem tended to be more exploratory, persevering and active 
participants in their academic environment. All the factors mentioned above define the resources and limitations 
of the individual in relation to career choice.  

The goal of this research was to investigate these potential predictors of career indecision among secondary 
school students living in southern Switzerland. The global study is a longitudinal one: in the first phase 
questionnaires were administered to 8th grade students. The administration will be replicated to the same subjects 
at the beginning and at the end of their 9th grade (the last school year of ISCED2). Preliminary results of the first 
administration are illustrated here and discussed. 

2. Method 

2.1. Participants 

The total sample consisted of 445 8th degree students, 208 girls and 237 boys, attending 7 schools from the 
Italian-speaking part of Switzerland. Their ages ranged from 12 to 16, the mean age was 13.4 with a standard 
deviation of 0.6. Most of the teenagers were 13-year olds (n = 302). 321 were Swiss and 124 non-Swiss. 261 
were attending an attitudinal curriculum in mathematics and 183 a basic curriculum. 275 were attending an 
attitudinal curriculum in German and 183 the basic one. Two specific activities are organized in southern 
Switzerland’s middle schools for students with learning weakness: the corso pratico (applied course) was 
attended by 38 students and 157 students benefited from pedagogical support. Socio-economical status of the 
family was categorized in white-collar high skilled (n = 195), white-collar low skilled (n =120); blue-collar high 
skilled (n = 62) and blue-collar low skilled (n = 68). Participants expressed their enjoyment of learning: 93 
answered “very low”, 169 “low”, 135 “average”, 33 “high” and 4 “very high”. Another question was on school 
commitment: 5 answered “very low”, 42 “low”, 135 “average”, 226 “high” and 37 “very high”. 

2.2. Instruments 

Multidimensional Scale of Perceived Social Support (MSPSS; Zimet et al.,1988). To assess perceived social 
support the Italian-validated version of the MSPSS (Prezza & Principato, 2002) was used. This scale includes 12 
items, which assess the perceived social support from the family, friends and one special person. The subjects of 
the study are asked to indicate to what extent they agree with statements such as “My family really tries to help 
me”, “There is a special person who is around when I’m in need” or “I have friend with whom I can share my 
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joys and sorrows” on a 7-points Likert scale (from 1 very strongly disagree to 7 very strongly agree). The 
reliability of the scale in the original version is .88. The same Cronbach’s alpha score was found for the Italian 
adaptation.  

Rosenberg Self-esteem Scale (RSES; Rosenberg, 1965). To evaluate self-esteem, the Italian version of RSES 
by Prezza, Trombaccia and Armento (1997) was used. The scale consists of 10 items, each one related to a 4-
points Likert response scale from 4 (strongly agree) to 1 (strongly disagree). Examples of items are “I feel that I 
have a number of good qualities” and “I feel I do not have much to be proud of”. The internal consistency of the 
scale is confirmed by a Cronbach’s alpha of .84. 

NEO-FFI-3 (McCrae & Costa, 2004, 2010). To assess personality traits, the Italian version of the NEO-FFI-3 
was used. This questionnaire is a brief version of the NEO-PI-3. The NEO-FFI-3, consisting of 60 items, selects 
the five fundamental dimensions of personality described in the Five Factor Model by McCrae and Costa (1999): 
Neuroticism, Extraversion, Openness to experience, Agreeableness and Conscientiousness. The response scale 
used is a 5-points Likert scale from 1 (strongly disagree) to 5 (strongly agree). 

Career Decision-making Difficulties Questionnaire (CDDQ; Gati, Krausz and Osipow, 1996). To determine 
career indecision the Italian version of the CDDQ (Di Fabio & Palazzeschi, 2013) was chosen. This questionnaire 
is composed of 34 items assessing career indecision on 3 main subscales: lack of readiness, lack of information 
and inconsistency of information. Subjects are asked to express to what extent statements such as “It is usually 
difficult for me to make a decision” describe them on a 9-point scale from 1 “does not describe me” to 9 
“describes me well”. Gati, Krausz and Osipow (1996) reported that the median Cronbach’s alpha reliabilities of 
the scale scores were .78 and .77 (with an interquartile range of .67–.87 and .60 –.87) in the Israeli and the 
American samples, respectively.  

2.3. Procedure and data analysis 

In each school an online questionnaire was administered in the IT classrooms by the researcher. Information to 
students was given in accordance with ethic rules. The main modalities of data analysis used are descriptive and 
inferential statistics including correlations and hierarchical multiple linear regressions. 

3. Results 

3.1. Correlations 

Correlations between personal characteristics, perceived social support (MSPSS), global self-esteem, big five 
personality traits and career indecision (CDDQ) were calculated (Table 1). Women scored higher on global 
perceived social support, on perceived social support from another person and from friends, and on agreeableness 
personality trait. Swiss nationality was negatively correlated with the attendance of basic curriculums in German 
and mathematics, of applied course and of pedagogical support. The last two activities are both thought for 
students with learning difficulties and their attendance correlates negatively with school commitment. As 
expected school commitment correlated positively with pleasure for study, with the perceived support from 
family and with the openness to experience and the conscientiousness personality traits. The global perceived 
social support positively correlated with extroversion and conscientiousness personality traits, with school 
commitment and pleasure for study. Self-esteem correlated positively with school commitment, with the 
perceived social support from family and with extroversion and conscientiousness personality traits; it correlates 
negatively with neuroticism. Finally, career indecision was positively correlated with nationality, with a basic 
mathematics curriculum, with the attendance of the applied course, and with neuroticism. Career indecision was 
instead negatively correlated with school commitment, self-esteem, agreeableness and conscientiousness. 
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Table 1. Correlations between some personal characteristics, perceived social support (MSPSS), global self-esteem, big five personality traits 
and career indecision (CDDQ), with its subscales Lack of readiness (LR), Lack of information (LI) and Inconsistence of information (II) 

1 2 3 4 5 6 7 8 9 10 11 
1 Gender 
2 Nationality -.05 

3 Curriculum in 
mathematics .13** -.24**          

4 Curriculum in German .02 -.20** .68** 
5 Applied course -.08 -.21** .30** .29** 
6 Pedagogical support .10* -.18** .43** .44** .23** 
7 School commitment .14** .12** -.35** -.36** -.29** -.29** 
8 Pleasure to study .10* -.04 -.05 -.11* -.13** .03 .38** 
9 MSPSS - Global .37** -.02 -.02 -.05 -.02 -.08 .29** .19** 
10 MSPSS - Other .37** -.04 .03 .02 .01 -.01 .16** .17** .86** 
11 MSPSS - Family .11* -.03 -.07 -.05 -.06 -.10* .29** .29** .76** .54** 
12 MSPSS - Friend .39** .02 -.01 -.08 -.01 -.08 .09 .02 .79** .54** .32** 
13 Global self-esteem -.15** .07 -.16** -.16** -.17** -.20** .30** .14** .18** .12* .28** 
14 Neuroticism .24** -.08 .08 .11* .05 .14** -.12* -.07 .01 .03 -.12* 
15 Extraversion .18** -.03 -.10* -.10* -.05 -.03 .21** 0.1 .34** .31** .23** 
16 Openness to experience .14** .05 -.07 -.08 -.12* -.01 .26** .22** .20** .25** .16** 
17 Agreeableness .26** .02 -.16** -.13** -.19* -.12* .23** .14** .21** .15** .12* 
18 Conscientiousness .08 .01 -.11* -.14** -.15** -.09 .44** .37** .26** .22** .35** 
19 CDDQ - LR .02 -.15** .03 -.02 .11* .07 -.02 .07 .07 .07 .04 
20 CDDQ - LI -.02 -.09* .07 -.02 .08 .09 -.10* .01 -.01 -.03 -.04 
21 CDDQ - II -.12* -.09 .17** .06 .18** .07 -.18** -.05 -.08 -.08 -.09 
22 CDDQ - Global -.05 -.12* .10* .01 .14** .09 -.12* .01 -.01 -.02 -.04 

12 13 14 15 16 17 18 19 20 21 22 
13 Global self-esteem .04 
14 Neuroticism .08 -.50** 
15 Extraversion .28** .27** -.13** 
16 Openness to experience .08 .19** -.01 .34** 
17 Agreeableness .23** .13** -.17** .25** .17** 
18 Conscientiousness .07 .48** -.30** .32** .34** .23** 
19 CDDQ - LR .06 -.19** .27** .01 .05 -.09 -.04 
20 CDDQ - LI .04 -.30** .26** -.06 -.11* -.05 -.23** .60** 
21 CDDQ - II -.03 -.28** .25** -.11* -.12* -.23** -.27** .56** .73** 
22 CDDQ - Global .03 -.30** .30** -.07 -.08 -.13** -.22** .78** .93** .88** 

Note. Gender: 0 = boys, 1 = girls; Nationality: 0 = non-Swiss, 1 = Swiss nationality; Curriculum in mathematics and German: 0 = 
attitudinal, 1 = basic; Practical course and Pedagogical support: 0 = not attended, 1 = attended.  
* p < .05, ** p < .01, *** p < .001. 
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3.2. Predicting career indecision using hierarchical linear multiple regressions 

To measure the impact of demographics, self-esteem, neuroticism, agreeableness and conscientiousness on 
career indecision a hierarchical linear multiple regression was computed. In a first step all demographics that 
were significantly correlated with the main scale of career decision difficulties were introduced in the model. In a 
second step, self-esteem was introduced. Personality traits (neuroticism, agreeableness and conscientiousness) 
were introduced in a third step (see Table 2). 

When controlling for demographics, self-esteem explained 7% of career indecision variance (Model 2) and 
after controlling for demographics and self-esteem, personality traits explained another 3% of the variance 
(Model 3). The variance accounted by Model 3 was 14% which indicated that 86% of the variance remained to 
be explained. Further analysis repeated hierarchical multiple linear regression on the three subscales of CDDQ. 
Results indicated that Model 3 (R2 = .11; F(8, 438) = 6.59, p < .001), with nationality (β = -.14, p < .05) and 
neuroticism (β = .23, p < .001), significantly predicted Lack of readiness. Model 3 (R2 = .12; F(8, 438) = 7.46, 
p < .001) better predicted Lack of information, with self-esteem (β = -.18, p < .05), neuroticism (β = .14, p < .05) 
and conscientiousness (β = -.12, p < .05) as significant predictors. Model 3 predicted even better Inconsistence of 
information (R2 = .16; F(8, 438) = 10.09, p < .001) with self-esteem (β = -.13, p < .05), neuroticism (β = .11, p < 
.05), agreeableness (β = -.15, p < .01) and conscientiousness (β = -.12, p < .05) emerging as significant predicting 
variables. 

Table 2. Hierarchical multiple linear regression analyses on career indecision 

  Step 1   Step 2   Step 3 
  B SEB β   B SEB β   B SEB β 

Nationality -0.26 0.16 -0.08  -0.26 0.15 -0.08  -0.25 0.15 -0.08 
Curriculum in mathematics 0.11 0.16 0.04  0.07 0.15 0.02  0.05 0.15 0.02 
Practical course 0.46 0.27 0.09  0.34 0.26 0.06  0.36 0.25 0.07 
School commitment -0.13 0.09 -0.08  -0.01 0.09 0  0.05 0.1 0.03 
Self-esteem     -0.08 0.01 -.28**  -0.04 0.02 -.16* 
Neuroticism         0.04 0.01 .17* 
Agreeableness         -0.01 0.01 -0.06 
Conscientiousness         -0.02 0.01 -0.08 
Total R2   0.04    0.11    0.14 
∆ R2       0.07    0.03 
F     3.89*       10.36**       8.93** 
* p < .01, ** p < .001 

 
In this first hierarchical regression self-esteem was added in the model before personality traits. Another 

hierarchical regression was computed in order to assess the incremental validity of self-esteem on personality 
traits, in predicting career indecision (see Table 3). In this case, after controlling for demographics in Step 1, 
personality traits were added in Step 2 and self-esteem was added in Step 3 (see Table 3). The hierarchical 
regression revealed that self-esteem had a significant incremental validity. After controlling for demographics, 
personality traits (neuroticism, agreeableness and conscientiousness) explained 9% of the career indecision 
variance. After controlling for demographics and personality traits, self-esteem explained 1% of career indecision 
variance. Considering that the three personality traits considered were related to career indecision and self-
esteem, and that self-esteem was related to career indecision after controlling for the three personality traits, the 
hierarchical regressions done suggested that self-esteem might partially mediate the relationship between 
personality traits and career indecision. This partial mediation was associated with 6% of career indecision 
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variance. The Sobel (1982) tests confirmed that self-esteem significantly mediated the effect of neuroticism, 
Z=3.35, p<.001, agreeableness, Z=-2.42, p<.01, and conscientiousness, Z=-4.56, p<.01, on career indecision. 

Table 3. Predicting career indecision using personality and self-esteem  

  Step 1   Step 2   Step 3 
  B SEB β   B SEB β   B SEB β 

Nationality -0.26 0.16 -0.08  -0.25 0.15 -0.08  -0.25 0.15 -0.08 
Curriculum in mathematics 0.11 0.16 0.04  0.08 0.15 0.03  0.06 0.15 0.02 
Practical course 0.46 0.27 0.09  0.41 0.25 0.08  0.36 0.25 0.07 
School commitment -0.13 0.09 -0.08  -0.02 0.1 0.02  0.05 0.1 -0.03 
Neuroticism     0.06 0.01 .24***  0.04 0.01 .18** 
Agreeableness     -0.01 0.01 -0.05  -0.01 0.01 -0.06 
Conscientiousness     -0.03 0.01 -.13*  -0.02 0.01 -0.08 
Self-esteem         -0.05 0.02 -.16** 
Total R2   0.04    0.13    0.14 
∆ R2       0.09    0.01 
F     3.89**       8.92***       8.93*** 
* p < .05, ** p < .01, *** p < .001 

4. Discussion and conclusion 

The first formation or vocational choice made during adolescence has an important impact in the short term 
but also in the long term professional life of individuals. Different factors seem to have an impact on career 
choices and on career indecision. Preliminary results of this study show positive correlations between career 
indecision and non-Swiss nationality, with a basic mathematics curriculum, with the attendance of the applied 
course, and with neuroticism; and negative correlations with school commitment, self-esteem, and the 
agreeableness and conscientiousness personality traits. Self-esteem and neuroticism were shown to predict 
career indecision and self-esteem was found partially moderating the relationship between personality traits and 
career indecision. 

However, most of the variance of career indecision remains to be explained. Perceived social support, in 
particular from the individual’s family does not show any correlation with career indecision but correlates 
positively with self-esteem and with all personality traits, excluding neuroticism with which it correlated 
negatively. Future analysis should investigate social support in depth. It is then probable that in further phases of 
this longitudinal study, relations between variables will become stronger. In fact, at the time of this first 
questionnaire administration (i.e. at the middle of the 8th grade), the teenagers were still quite far from the 
moment of their “final” choice (i.e. the end of the 9th grade). The approach of the end of compulsory schooling 
will probably have an impact on the level of decision / indecision and relations between some variables such as 
scholar curriculums, school commitment and family support could increase. 

Acknowledgements 

To my PhD Director Prof. Jerôme Rossier of the University of Lausanne for the significant support in data 
analysis. 

 



165 Jenny Marcionetti  /  Procedia - Social and Behavioral Sciences   112  ( 2014 )  158 – 166 

References 

Beswick, G., & Mann, L. (1994). State orientation and procrastination. In J. Kuhl & J. Beckmann (Eds.), Volition and personality: Action 
versus state orientation (pp. 391-396). Seattle, WA: Hogrefe & Huber. 

Cassel, J. (1976). The contribution of the social environment to host resistance. American Journal of Epidemiology, 104, 107-123. 
Cattaneo, A., Berger, E., Casabianca, E., Crespi Branca, M., Galeandro, C., Guidotti, C., Marcionetti, J., Mariotta, M., Mulatero, F., 

Origoni, P., Tozzini Paglia, L., Dandrea, U., & Mossi, G. (2010). Scuola a tutto campo. Indicatori del sistema scolastico ticinese. Locarno: 
CIRSE-DFA SUPSI. 

Cobb, S. (1976). Social support as a moderator of life stress. Psychosomatic Medicine, 38, 300-314.  
Coopersmith, S. (1967). The antecedents of self-esteem. San Francisco: Freeman. 
Crites, J. O. (1969). Vocational psychology. New York : McGraw-Hill. 
Deschamps, J.-C., & Moliner, P. (2011). L’identité en psychologie sociale. Paris : Armand Colin. 
Di Fabio, A., & Palazzeschi, L. (Eds.). (2013). CDDQ – Career Decision-making Difficulties Questionnaire. Firenze: Giunti O.S. 
Donati, M. (1999). Volevi veramente diventare quello che sei? Bellinzona: Ufficio studi e ricerche.  
Donati, M., & Lafranchi, G. (2007). Formazione sì. Lavoro anche? I percorsi formativi e professionali dei giovani: fra strategie 

individuali e logiche di sistema. Bellinzona: Ufficio studi e ricerche. 
Ferrari, J. R. (2000). Procrastination and attention: Factor analysis of attention deficit, boredomness, intelligence, self-esteem and task 

delay frequencies. Journal of Social Behavior and Personality, 15, 185-196. 
Ferrari, L., Nota, L., & Soresi, S. (2012). Evaluation of an Intervention to Foster Time Perpective and Career Decidedness in a Group of 

Italian Adolescents. The Career Development Quarterly, 60, 82-96. 
Forner, Y. (2001). À propos de l’indécision. Carriérologie, 212-231. 
Gati, I., Krausz, M., & Osipow, S. (1996). A taxonomy of difficulties in career decision making. Journal of Counseling Psychology, 

43(4), 510-526. 
Gati, I., Osipow, S. H., Krausz, M., & Saka, N. (2000). Validity of the Career Decision Making Difficulties Questionnaire: Counselee 

versus career counselors perceptions. Journal of Vocational Behavior, 56, 99-113. 
Germeijs, V., & De Boeck, P. (2002). A measurement scale for indecisiveness and its relationship to career indecision and other types of 

indecision. European Journal of Psychological Assessment, 18(2), 113-122. 
Gianakos, I. (1999). Patterns of career choice and career decision-making self-efficacy. Journal of Vocational Behavior, 54, 244-258. 
Gordon, V. N. (1981). The undecided student: A developmental perspective. Personnel and Guidance Journal, 59, 433-439. 
Gottfredson, L. S. (1981). Circumscription and compromise: A Developmental Theory of Occupational Aspirations. Journal of 

Counseling Psychology Monograph, 28, 6, 545-579. 
Guay, F., Ratelle, C. F., Senécal, C., Larose, S., & Deschênes, A. (2006). Distinguishing developmental from chronic career indecision: 

Self-efficacy, autonomy, and social support. Journal of Career Assessment, 14(2), 235-251.  
Guichard, J. (1993). L’école et les représentations d’avenir des adolescents. Paris : PUF. 
Guichard, J. (2009). Self-constructing. Journal of Vocational Behavior, 75, 251 – 258. 
Guindon, M. H. (2002). Toward Accountability in the Use of the Self-Esteem Construct. Journal of Counseling & Development, 80, 204-

214. 
Holland, J.L., & Holland, J.E. (1977). Vocational indecision: More evidence and speculation. Journal of Counseling Psychology, 24(5), 

404-414. 
Kardiner, A. (1939). The individual and his society. New York: Columbia University Press. 
Kishor, N. (1981). The effect of self-esteem and locus of control in career decision-making of adolescents in Fiji. Journal of Vocational 

Behavior, 19, 227 – 232. 
Lahire, B. (1995). Tableaux de familles. Heurs et malheurs scolaires en milieu populaires. Paris : Gallimard/Seuil. 
Larson, L. M., Heppner, P. P., Ham, T., & Dugan, K. (1988). Investigating multiple subtypes of career indecision through cluster analysis. 

Journal of counseling psychology, 35, 439-446. 
Levitt, M. J., Antonucci, T. C., Clark, M. C., Rotton, J. et al. (1985). Social support and well-being: Preliminary indicators based on two 

samples of the elderly. International Journal of Aging & Human Development, 21(1), 61-77. 
Lopez, F. G. (1989). Current family dynamics, trait anxiety; and academic adjustment: test of a family-based model of vocational identity. 

Journal of Vocational Behavior, 35, 76-87. 
Marcionetti, J., Donati, M., & Casabianca, E. (2010). Alla ricerca del mio futuro: sguardo sulle scelte e i percorsi degli allievi del 

pretirocinio d’orientamento. Dati statistiche e società, X(3), 50-57. 
Mau, W. C. (1995). Decision-making style as a predictor of career decision-making status and treatment gains. Journal of Career 

Assessment, 3, 89-99. 
McCrae, R. R., & Costa, P. T. (2004). A contemplated revision of the NEO Five-Factor Inventory. Personality and Individual 

Differences, 36, 587-596. 
McCrae, R. R., & Costa, P. T. (1999). A five-factor theory of personality. In L. A. Pervin & O. P. John (Eds.), Handbook of personality: 

Theory and research (2nd ed., pp. 139 - 153). New York, NY: Guilford. 
McCrae, R. R., & Costa, P. T. (2010). NEO Inventories. Professional Manual. Lutz, Florida: Psychological Assessment Resources. 
Milgram, N. N., & Tenne, R. (2000). Personality correlates of decisional and task avoidant procrastination. European Journal of 

Personality, 14, 141-156. 
Parsons, T. (1959). The School Class as a Social System: Some of its Functions in American Society. Harvard educational review, XXIX, 

4, 297-318. 



166   Jenny Marcionetti  /  Procedia - Social and Behavioral Sciences   112  ( 2014 )  158 – 166 

Patton, W., Creed, P. A., & Watson, M. (2003). Perceived work related and non-work related barriers in the career development of 
Australian and South African adolescents. Australian Journal of Psychology, 55, 74-82. 

Paunonen, S. V., & Ashton, M. C. (2001). Big Five predictors of academic achievement. Journal of Research in Personality, 35, 78-90. 
Perriard, V. (2005). Transition de l’école obligatoire vers la formation professionnelle : les facteurs explicatifs des difficultés actuelles. 

Lausanne : Unité de recherche pour le pilotage des systèmes pédagogiques (URSP). 
Prezza M., & Principato M.P. (2002). La rete sociale e il sostegno sociale. In M. Prezza &  Santinello, M. (A cura di), Conoscere la 

comunità, (pp. 193-234). Bologna: Il Mulino. 
Prezza, M., Trombaccia, F. R., & Armento, L. (1997). La scala dell’autostima di Rosenberg: traduzione e validazione italiana. Bollettino 

di psicologia applicata, 223, 35-44. 
Ravaioli, P. (2008). Il mestiere di scolaro. Ritratto di un incontro tra culture. Etnografia e ricerca qualitativa, 2, 183-212. 
Resnik, H., Fauble, M. L., & Osipow, S. H. (1970). Vocational crystallization and self-esteem in college students. Journal of Counseling 

Psychology, 17, 465 – 467. 
Rojewski, J. W. (1994). Career indecision types for rural adolescents from disadvantaged and nondisadvantaged backgrounds. Journal of 

Counseling Psychology, 41(3), 356-363. 
Rosenberg, M. (1965). Society and the adolescence self-image. Princeton, NY: Princeton university Press. 
Santos, P. J. (2001). Predictors of generalized indecision among Portuguese secondary school students. Journal of Career Assessment, 9, 

381 – 396. 
Saunders, D. E., Peterson, G. W., Sampson, J. P. Jr., & Reardon, R. C. (2000). Relation of depression and dysfunctional career thinking to 

career indecision. Journal of Vocational Behavior, 56, 288 – 298. 
Sobel, M. E. (1982). Asymptotic confidence intervals for indirect effects in structural equation models. Sociological Methodology, 13, 

290–312. 
Taylor, K. M. (1982). An investigation of vocational indecision in college students: Correlates and moderators. Journal of Vocational 

Behavior, 21, 318-329. 
Vondracek, F. W., Schulenberg, J. E., Skorikov, B., Gillespie, L. K., & Wahlheim, C.  (1995). The relationship of identity status to career 

indecision during adolescence. Journal of Adolescence, 18, 17-29. 
Vouillot, F. (2011). Orientation scolaire et discrimination. Quand les différences de sexe masquent les inégalités. Paris : La 

documentation française. 
Wanberg, C. R., & Muchinsky, P. M. (1992). A typology of career decision status: Validity extension of the vocational decision status 

model. Journal of Counseling Psychology, 27, 71-80. 
Zimet, G. D., Dahlem, N. W., Zimet, S. G., & Farley, G. K. (1988). The Multidimensional Scale of Perceived Social Support. Journal of 

Personality Assessment, 52(1), 30-41. 


